
Build Foundational Skills
Option 1: Listen to Understand That Groups of Letters Represent 
Spoken Words RF.K.1b

Model
Display the cover of the book and reread the title. 

Say: The title of this book has six words. Listen and count the words with me as I  
say them.

Now highlight the first word in the title. 

Say: This group of letters is a word. This word has three letters in it. This is the  
word one.

Guide 
Highlight the word at in the title. Ask a volunteer to count the letters in the word. 
Repeat with other words in the title, giving several students the opportunity to count 
the letters in a word.

Option 2: Listen to Recognize Rhyming Words RF.K.2a

Model
Say: This book has many words that rhyme. Let’s reread the first few pages of the 
story so that I can point out some rhyming words to you.

Reread page 3. 

Say: I hear two rhyming words: said and bed. Both words end with the sound /ed/. 
Highlight the two rhyming words on the page.

Reread page 4. 

Say: I hear two rhyming words on this page, too: in and chin. Both words end with  
the sound /in/. Highlight the two rhyming words on the page.

Guide 
Reread page 6. Guide students to recognize the rhyming words tight and fright. 
Highlight the words in the text. Repeat with other rhyming word pairs as needed.

Shared Writing: Narrative W.K.3, L.K.2a, L.K.2b, L.K.2c, L.K.2d

Invite students to continue the story by writing what might happen next in the story. 
Work with students to orally generate a message. Repeat the sentence several times. 
Then work with students to write the sentence one word at a time. Model how you 
stretch the word and use your knowledge of letter–sound correspondences to help 
you write each word. Draw from the Support Writing Development prompts to model 
your writing strategies. 

Farmer John gets up.

Sample Shared Writing Sentence

Foundational Reading  
Mini-Lessons
Choose one or both of the lesson 
sequences, or choose an alternate 
focus based on your observations of 
students’ needs.

Sample Prompts to Support 
Writing Development
•  I’m going to draw a picture  

of my idea first. You can do  
that, too.

•  ____ is the first word in the 
sentence. I say the first word and 
listen for the sounds in the word 
before I write.

•  I’m going to start my first word at 
the top left of my page.

•  ____ is the first word in the 
sentence. I always capitalize the 
first word in a sentence. Watch me 
do that.

•  I hear the /____ / sound at the 
beginning of ____. Do you hear 
that sound? I know the letter ____ 
stands for that sound. I’ll write  
that letter.  

•  I finished my [first, second, etc.] 
word. I’ll start my [second, third, 
etc.] word here. I’ll leave a space 
between my words. That way 
readers can read my words easily.

•  I’ll put a period at the end of my 
sentence. My sentence is a complete 
thought.  


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Unit 5: Staying Healthy

Subtheme: Eating Well 

Nonfiction 

Skills at a Glance 
Print Concepts
Explain and then demonstrate  
the difference between a letter  
and a word. Explain and show that  
a group of letters makes a word.  
(Use a key word from the story  
such as bear, eat, or food.)

Phonological Awareness
Orally match words that have  
the same initial consonant sounds. 
(/b/—bears, bees, beetles,  
bamboo, etc.)

Phonics/Word Recognition
Point out the vowel e in print, then 
produce the short and long sound. 
(short e in Let’s, long e in me)

Fluency
Emphasize the story’s rhythm and 
rhyme. For example: Some bears eat 
fish/Some bears eat bees/Some bears 
eat fruit high up in the trees

Conventions of Standard English
Recognize and name end  
punctuation. (period, question  
mark, exclamation point)

Vocabulary Acquisition and Use
-y affix (tasty—with good taste; 
crunchy—with lots of crunch;  
juicy—with lots of juice; healthy—
with good health)

Reading Informational Text 
Compare and contrast the  
illustrations on each spread that 
begins with “Bear cubs! Bear cubs!” 
Ask: What are the bears doing  
and eating?

Writing
Do a shared writing informational  
text that answers the question  
on the last page.

What Do Bears Eat? 

Which  of  these  foods  
do  you  like?
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Highly flexible Teacher’s Guides for every 
title support the needs of ALL learners.

Introductory pages use engaging visuals plus rhyme, rhythm, 
and repetition to invite children into the world of print.

Some  bears  eat  fish. 
Some  bears  eat  bees. 
Some  bears  eat  fruit  high  up  in  trees.

Some  bears  eat  beetles. 
Some  bears  eat  bamboo. 
Some  bears  eat  bugs  and  berries,  too.

2 3

Teach foundational reading 
skills aligned with the new 
standards.
30 informational and literary big books 
help teachers:

• �Develop close reading and close  
listening strategies

• �Motivate beginning readers with  
high-interest fiction and nonfiction
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Build foundational skills and content knowledge.

We  can  share  some  apples   
from  this  tree.
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One  is  for  you,  and  one  is  for  me.
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